
Our Vision 

Thoughtful exists to help people improve their learning and lives through philosophical 
enquiry. Our aim is to give people the skills to thrive in school and society.  

Our vision is a future where everyone has the opportunity to engage philosophically in 
discussions and public discourse that matters to them, that motivates them to listen and 
to learn from others, and makes a difference to how they think, feel, speak, and act in the 
world. We strive to realise these benefits of philosophical enquiry as widely and equitably 
as possible, and we believe that this is both a personal and public good. 

Our Theory of Change 

 

 
 

 



Understanding our Theory of Change 

Assumptions   

Mechanisms – the levers which drive change 

Philosophical enquiry develops reasonableness, independent thinking, collaborative 
thinking and social skills or: critical, creative, collaborative and caring thinking. Learning to 
think well with these skills is good for everyone as it can give people the opportunity to 
develop intellectual virtues that are good for them as individuals, and good for society as 
a whole.  

These cognitive and emotional skills are particularly helpful for the disadvantaged as they 
have less of an opportunity to develop them at home or in state settings. 

Learning how to think well for yourself comes out of learning to think well with others 
and gives people the skills to be able to make better decisions, deal well with conflict, and 
participate more in society.  

Society therefore benefits if everyone can think well together. 

Rationale  

• The most disadvantaged in society suffer disproportionately in their education as 
they are not given adequate opportunity to develop their ability to think well for 
themselves, this then impacts on society at a wider level leading to a cycle of 
inequality. (Proven by widening attainment gap) 

• Social disadvantage links to educational disadvantage - the fact that the less well 
off in society have worse educational outcomes is proven, the assumption is that 
this is because they are not given speaking, listening and thinking skills that are 
part of cultural capital in other homes and school environments because: 

o Speaking in the home is lacking in economically disadvantaged households 
(proven in research) 

o The narrowing of the curriculum and a results driven culture has 
marginalised oracy, critical thinking and other enriching pedagogies. This is 
particularly noticeable in schools with high levels of socio-economic 
deprivation. 

• Teachers' autonomy has been eroded over many years by public policy, 
management and inspection culture creating a situation in which they feel de-
professionalisation and unable to choose pedagogies which meet the intellectual 
and emotional needs of their children. 

• Research shows that pedagogies which develop and embed over time are more 
effectual than short-term fixes. Deep pedagogies, such as P4C, change a culture 
rather than becoming merely another thing teachers ‘have to learn’. 

• Student teachers, as well as those in the profession need to be flexible in their 
thinking and comfortable with change. P4C encourages the profession to think 
creatively by thinking for themselves – much needed in this educational climate. 

 
 



Situation  

Too few people have the opportunity to think for themselves and with others (especially 
the young and most disadvantaged in society) to the detriment of everyone's learning and 
life chances because it exacerbates educational and social inequality. 

Aim  

To give everyone the opportunity to develop, through philosophy, their ability to think 
well for themselves and with others, improving their learning, their lives in school and 
society, helping to create a more equitable world. 

Our focus  

We help young people in schools and disadvantaged individuals in other learning 
environments by developing the skills of the educational professionals who support them. 

Input:  
what we have that helps us, the infrastructure we have in place 

 
1. Knowledge – books, courses (other people’s) research, what it says about what 

works 
2. Experience – 30 years plus of practice in P4C, charity sector and education 
3. Expertise – high quality standards, Awards, Research,  
4. People – membership, trainers, staff, trustees, patrons, users 
5. Partners – allied organisations, universities, charities, international networks, 

educational institutions 

A summary of our activities 

The key elements of work for our charity are training for people on our quality-assured 
courses; offering experiences directly to people in various settings (including cultural and 
site-specific spaces); granting Awards to schools and individuals to help encourage and 
celebrate excellent practice, which work alongside our programmes that sustain and 
deepen practice in schools over many years; we provide high quality resources that 
respond to the needs of our beneficiaries through a subscription (both free and paid-for) 
site; our fundraising supports our core work, but also enables us to research our practice 
and impact as well as develop  projects that can test new ideas and meet significant 
needs. As a collaborative organisation we have and nurture partnerships with Universities 
and other allied organisation to secure the future of philosophical education, we host 
events and groups to bring together our trainers, teachers, schools and practitioners to 
build a strong community and together we have a stronger voice to campaign about the 
importance of philosophical enquiry in education and the wider community. 
 

 



Our activities – process:  
the interventions we believe (supported by rationale and assumptions) will bring about 

the desired change. 
 

1. TRAINING We provide professional development for people through our pathway 
of quality-assured courses, including training people to train and support others 
to do philosophical enquiry. 

2. EXPERIENCES Expert facilitators lead regular philosophy sessions, or one-off 
workshops in different settings.  

3. AWARDS We recognise excellence in individuals and educational institutions 
through our Awards and Fellowships. 

4. PROGRAMMES We help educational institutions to develop a culture of 
philosophical conversation through our packages of sustained support for schools.  

5. PARTNERSHIPS We secure the future of philosophical education through our 
partnerships with universities and other allied organisations. 

6. RESOURCES We develop and provide resources that respond to the needs and 
interests of students and teachers.  

7. RESEARCH We facilitate research that informs best practice, innovates, and 
illuminates our philosophical work and its educational impact. 

8. PROJECTS We develop and test new ideas and meet significant needs through 
our funded projects. 

9. COMMUNICATIONS We raise awareness of philosophical education by publishing 
articles in magazines and journals, speaking at national and international events, 
and campaigning.  

10. NETWORKS We build and support our community of practitioners by hosting 
events and network groups. 

11. FUNDRAISING Through individual giving, membership, project work, including 
Research and Development, and core funding. 

 

Our Outputs – process:  
the results/deliverables of the activity relevant to the achievement of our outcomes. 

 
These outputs are related to the activities above, some cross between schools, 
communities and business, others are specifically school related, e.g. Programmes / 
Awards. 
 

1. People receive training in how to facilitate philosophical enquiry through whole 
school INSET, training in other institutions/community groups, or attending 
courses as an individual, giving them the knowledge and skills they need to start 
practising P4C immediately (Educators trained to practise) 

2. People participate in philosophical enquiry in schools, business and community 
settings. 

3. Educators and institutions embed philosophical practices and inspire others by 
their example. (Best practice exemplified) 



4. Philosophical enquiry becomes an integrated and important part of students’ 
educational experience. (Enquiry integrated) 

5. Organisations that share our aims collaborate with us to reach new beneficiaries, 
learn from one another, and grow philosophy in education (Future practice 
secured) 

6. Teachers know where to find ideas and support for the day-to-day practice of 
P4C. (Current practice supported) 

7. Our courses, practice, resources, communication, and strategy are informed by 
research and evidence. (Practice, strategy and comms informed) 

8. We reach new beneficiaries and address emerging problems with methods and 
materials that have been informed by our project work. (New needs met) 

9. Increased awareness of and support for philosophy in education and its benefits 
with participants (Awareness raised) 

10. Educators participate in networks, develop their philosophical practice, grow in 
confidence and as a result, benefit their students. (Profession sustained) 

11. Funded projects and research undertaken (Driving innovation and impact) 

 
 

The Outcome – impact:  
the short and intermediate term outcomes which must be in place for the intervention to 

work and for long term goals to be achieved. 
 
Short Term Outcomes 
 
Schools (Inc. PRUs and hospital schools) 
 

• Educators start facilitating philosophical conversations (Educators start 
facilitating) 

• Learners engage with the activity of philosophising (Learners start engaging) 
• Educators develop in confidence in facilitating philosophical enquiry (Educators 

grow in confidence) 
• Students and teachers experience a positive new dynamic while engaged in 

enquiry (A new dynamic emerges) 

 
Universities / Initial Teacher Education partners 
 

• Academics implement the practice of philosophical enquiry in their own teaching 
of undergraduates 

• Students benefit from the ability to improve their philosophical skills 
• Student teachers learn a new philosophy of education; how to practice philosophy 

in education and the skills of philosophical enquiry 
• They begin to practise these skills in their placement  

 
Communities (Adult Groups, housing associations, U3A) 
 

• Groups come together for a series of philosophical enquiry sessions that develop 
community interests and needs. 

• Participants develop new skills. 
• Participants enjoy the experience and connect with each other  



 
Business 
 

• Teams learn more about one another through enquiry. 
• Teams cohere and find ways to work more effectively. 
• Individuals build skills in communication, co-operation, critical and creative 

thinking, patience, mutual respect and understanding.  
 
Cultural sector (museums, theatre, art galleries, libraries) 
 

• Groups come together for philosophical sessions that explore artifacts, art works 
and exhibitions, developing a deeper understanding of cultural offerings and 
audiences' relationship to them 

• Individuals enjoy the experience, connect with cultural spaces and each other. 
 
Intermediate Outcomes  
 
Schools (Inc. PRUs and hospital schools) 
 

• Philosophical conversations take place regularly and become habitual in the 
classroom at all ages and stages (Philosophical conversations become habitual in 
the classroom) 

• Young people improve intellectual, social and emotional skills, boosting their 
engagement, particularly the most disadvantaged (Learners improve intellectual, 
social and emotional skills) 

• Educators grow in competence in facilitating conversations using philosophical 
pedagogy (Educators grow in competence) 

• Better relationships develop between educators and students creating a more 
positive relationship in the classroom, and beyond that to the institution as a 
whole. (Better relationships develop)  

• Educators and students are more equipped to deal with conflict in the wider 
community, and feel able to participate in matters both political and civic in 
nature. 

• Students and teachers appreciate and articulate the personal value of 
philosophising regularly (Participants enjoy the experience) 

• Teacher professional relationships develop and the school culture becomes open, 
critical, creative, collaborative and caring. 

• Teacher’s own pedagogy develops and is reflected upon, and adapted across the 
curriculum 

 
Universities / ITE 
 

• Regular philosophical enquiry is embedded in departments and schools. 
• New teachers go into schools with the skills, knowledge and experience to be able 

to run regular philosophical enquiry with their pupils. 
• Universities collaborate on research and development that drives innovation and 

good practice in P4C. 
 
Communities (Adult Groups, housing associations, U3A) 
 

• Give community groups confidence to make better decisions.  
• These decisions help them take action to improve their communities. 
• Groups can build their communities and grow a diverse membership.  

 
 



Business 
 

• Individual skill development and team building leading to diverse teams 
understanding different perspectives, and a more equitable corporation. 

• Businesses develop their workforce and align their values so that good business 
and ethical decision making are integral to more organisations. 

• Equality, equity and diversity within teams and corporations is built through 
practice rather than policy. 

 
Cultural sector (museums, theatre, art galleries, libraries) 
 

• Cultural institutions grow and diversify their audiences. 
• Individuals feels like they have a stake in these local and national institutions. 
• Programming reflects audiences’ needs and interest. 

 
 
 

 



 
Impact  

 
• Good philosophical conversations become habitual. 
• More engaged students recognise their own potential and consolidate the skills 

they need to flourish at school and in the future, helping to address educational 
disadvantage. 

• Individuals develop and consolidate skills that help them in life to make better 
decisions. 

• Philosophical pedagogy is used effectively in a wide range of contexts improving 
the quality of education. (Philosophical pedagogy is used widely) 

• A positive ethos spreads to the wider community as participants more readily 
engage in family, social and civic life.  

• Educators are empowered to be more philosophical in their practice and reflective 
in their lives.  

• Participants appreciate and articulate the public value of philosophising regularly 
and there is greater public awareness of and support for the importance of 
philosophy in education. (Participants see the public value of philosophising as 
does the public) 

 
 Exploded impact 
 

• Students engage in their learning across the board and get better results 
• Philosophical education runs throughout the system  
• University education improves 
• Citizens engage in politics and society 
• Communities work well together to improve their lives and the lives of those 

around them 
• People are more tolerant of the other 
• Politics becomes less polarised and more democratic. 

 

 


