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This resource has been developed for teachers, youth workers and other
professionals who work with children and young people, particularly those aged 11 -
16. Designed around the themes raised by the documentary, it offers a way to engage
with ‘Young Plato’ using some of the same practices of philosophical enquiry shown in
the film.

The toolkit has been created by experts in philosophical education from SAPERE,
Thinking Space, Creative Together and The Philosophy Foundation (which was the
organisation that trained the staff of Holy Cross Boys School).

The resource includes advice on how to facilitate enquiry followed by a series of
enquiry plans to guide your initial discussions. Each enquiry plan has nine main
elements, but you don’t need to cover them all - instead try to follow the enquiry
where it leads!

Icebreaker

An activity to put participants at ease and build a community.

Stimulus ©

A clip (or clips) from the film (or from outtakes) which you can find by referring to

the timestamp.

Starting questions

Questions that introduce the philosophical themes of the session and get discussion

flowing.

Key question @

Which you may choose to make the main focus of the enquiry — although your

group may prefer to create their own question.
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Questions to take you further

Optional questions related to the key question and the main focus of each session

to help your group dig deeper or shake things up.

Reflection «f»

An invitation to your group to evaluate their thinking in the context of their own

learning or life experience.

Extension activity

Further ways to explore the enquiry themes, for groups that are hungry for more.

Quotes and questions @

Philosophical provocations from philosophers old and new.

Facilitation Tip ()

General or specific tips by seasoned facilitators to help you run the enquiry.
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Creating a Community of Enquiry

Adapted from the SAPERE Level One course for beginner P4C practitioners

A Community of Philosophical Enquiry is a group of people who come together to
think philosophically. They do this together because diverse perspectives shed
light on specific conceptual problems, and because engaging in dialogue helps us
understand ourselves, others and the world around us.

This resource is a tool to help you create a Community of Philosophical Enquiry in
your setting, somewhere people feel safe enough and brave enough to share their
ideas and make new discoveries.

There is an emphasis on respect in
the Community of Philosophical
Enquiry, but this doesn't mean that
members must always agree with
each other, or treat all contributions
as right or true. On the contrary, the
community is fuelled by disagreement
and it flourishes when participants to
evaluate everything that is said.

Together, the community has a job to
do: to try and produce the best
answers possible, however tentative.
This is a process that involves letting
go of ideas that aren’t coherent,
consistent or justified. To do this well,
requires respect.

The Community of Philosophical Enquiry “is not aimless” argues
Matthew Lipman, a philosopher and one of the founders of P4C. “It is
a process that aims at producing a product - at some kind of
settlement or judgment, however partial and tentative this may be.”

How productive have your enquiries been? Have they felt aimless at
times?
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To play the clip, click

Cousins Conor and Dylan are caught fighting in the playground. Mr McArevey
speaks to them afterwards and Dylan explains that Conor got him in an
armlock, and that Conor accused Dylan of having slapped him, something
Dylan denies. It's ambiguous as to who started the fight and the Headteacher

reminds both boys: “In this school, you’re not to lift your hands”.

Plato believed that laws should try to persuade rather than
compel citizens. If laws were justified to citizens, they might
follow the rules for reasons other than their fear of punishment.
Do you think there are ‘compelling’ reasons for the rules against
violence in schools?
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https://youtu.be/eAPkJ_pZ_AE

Icebreaker

You Started It! The aim of the game is for the spy to guess who among the group is
conducting the movements that everyone else is copying.

Ask the group to stand in a circle. The spy leaves the room and the facilitator chooses
someone to lead the action. When the spy returns, the conductor subtly starts moving
and the rest of the group copies. The movements can get more elaborate, but those
copying should be sufficiently subtle that the spy struggles to guess who is leading.

The spy has three guesses. When they guess they point at the suspect and say ‘You
started it! If they guess correctly they remain the spy. If they are incorrect, they are
replaced by a new spy.

Questions about who started it:

®*  When might we say: You started it?
* What do we mean when we say: You started it?

Starting questions

Questions on rules and blame

* Did both boys break the school rules?
¢ [f both boys broke the school rules, are they equally to blame?
e Does it matter in this case, who started it?

Key question

Why does it matter who started it?

Questions to take you further

Questions on rules at school
* Do you have a right to defend yourself at school?
e [f your parents tell you to defend yourself, should you break the school rules?
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Extension Activity

Questions on responsibility and the brain Emerging neuroscience suggests that the
prefrontal cortex of humans (the part of the brain responsible for making judgements)
is not fully developed until they are in their mid-twenties. Under most laws, young
people are recognised as adults at age 18. School rules apply to children as young as
three or four.

e Are young people responsible for their actions? What about children, toddlers
or babies?

e /f someone hits you, do you have a choice about hitting them back?

e Can you claim ‘my brain made me do it?’

Is it right to punish children?

Facilitation tip ()

Talking about school rules in school is a sensitive subject. For some facilitators
it will feel so sensitive that they would prefer not to talk about this topic at all.
Every context is unique and you should use your judgement and your
knowledge of what your students can cope with. Having said that, for young
people with sufficient maturity, engaging with and critiquing rules is a vital part
of understanding the principles and practicalities that necessitate them. To do
this well, this process requires the facilitator to refrain from pressuring the
students to say what they would like them to say about the rules e.g., that they
are always and absolutely right! Allowing the students to explore the possibility
that violence is sometimes permissible is scary, but if you invite the students to
justify their criticisms of rules and explore the alternatives, you may find that
students arrive at a deeper understanding of the norms around violence than
would be possible if the rules were simply non-negotiable.
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Extension activity

Questions on the rules of war
When it comes to the rules of law (enshrined in the United Nations Charter of 1945)
it does matter who started it. According to these rules, states have a right to self-
defence which means if one nation attacks another, the other (or its allies) has a
legal right to fight back.

e Should there be a right to self-defence in war?
e Are the rules of war relevant to school?
e /s there one rule for adults and another for children and young people?
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Reflection

Based on our conversation today, what rules - if any - do we need for
philosophical conversations?
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